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Резюме: в статье раскрываются особенности формирования и поддержания мотивации игроков в американский футбол студенческих команд в зависимости от участия или не участия команд в студенческом чемпионате. 
INTRODUCTION
Student-athletes participate in collegiate athletics for a variety of reasons.  As suggested by Zaff, et. al. (9) these could include, but are not limited to, development of movement skills, social skills, self esteem, and the maintenance of health through physical activity.  Other reasons for athletic participation include task mastery, enhancing perceived competence, personal affect, peer pressure, and passion (4, 5, 7).   The reasons for collegiate athletic participation may vary by institution, by sport, and by student-athlete.  
Motivation is another component of why student-athletes choose to participate in collegiate athletics.  Various types of motivation have been measured in athletes and include amotivation, extrinsic, and intrinsic (5).  If a student-athlete is amotivated, they can no longer identify reasons to continue to train and often quit participation all together (5).  Intrinsic motivation refers to participating in an activity for the pleasure and satisfaction gained from doing the activity (1).  Extrinsic motivation can be viewed as a wide variety of behaviors that are engaged in as a means to an end and not participating in activities for their own sake (1, 5).  Vallerand has suggested that these various types of motivation lie on a continuum from high to low self determination, and that along with greater intrinsic motivation comes increasingly positive consequences.    
Keegan et. al. (3) have suggested that athletic participation is partially dependant on the motivational climate created by the coach or coaches, especially at a young age.  Parents, peers, and coaches play a role in this motivational climate, thus influencing extrinsic motivation.   Although a coach has the ability to provide extrinsic motivation both contextually and situationally, as was suggested earlier self-determination would be enhanced if the individual student-athlete developed intrinsic motivation (6).   
Participation by men in NCAA Division III athletics increased by 39.4% from 1988 to 2007 (65,342 and 91,130 student-athletes, respectively) (2).  During that same time, participation by men in NCAA Division III football increased 31.9% (16,709 and 22,047 student-athletes, respectively).  This change reflects both an increase in the average football team squad size from 1988 to 2007 (79.2 and 94.6 student-athletes, respectively) and the number of institutions sponsoring a team during the same time period (211 and 233 NCAA Division III football programs, respectively).  Despite these increases in participation there is a dearth of published research describing why student-athletes participate in NCAA Division III football.  Furthermore, no published research has been identified comparing teams that have won a NCAA Division national championship in football and teams that have not, regardless of division.

METHODS
This study attempted to identify motivational differences among student-athletes who were members of either a championship or non-championship caliber NCAA Division III football program.  Furthermore, the study also attempted to identify motivational differences throughout the collegiate athletic experience and by starter/non-starter status.  Limited research has been completed as to why student-athletes choose to participate in collegiate athletics, especially at the NCAA Division III level.  The results of this study are relevant to head coaches, assistant coaches, and strength coaches.  By identifying these motivational differences, more effective coaching techniques can be employed across the spectrum of those participating in intercollegiate athletics.
Subjects
The present study included 224 student-athletes (in season football participants) as experimental volunteers.  This representative sample included student-athletes from each academic year in school (first year, sophomore, junior, and senior), all positions, and also included both starters and non-starters from championship caliber (one program) and non-championship caliber programs (two programs) (See Tables 1-4).  The methods utilized in this study were approved a priori by the Institutional Review Boards of each school involved.  Experimental volunteers were informed of the methodology and gave their written consent to participate.  
Research Instruments
A 28 item survey (Sport Motivation Survey) and a 22 item survey derived from previous motivation studies (8) were administered to the experimental volunteers during the competitive football seasons of 2007 and 2008.  The Sport Motivation Survey (SMS) included seven embedded subscales: Internal Motivation-to experience stimulation, Internal Motivation- to accomplishment, Internal Motivation – to knowledge, External Motivation to Identification Regulation, External Motivation to Introjection Regulation, External Motivation to External Regulation, and Amotivation.  The 22 item survey of Weiss, et. al. was sectioned into the following areas of interest: perceived success, perceived physical competence and peer acceptance, enjoyment, and player status.  
Statistical Analyses
A 2 X 2 MANOVA was utilized to examine differences among the motivation variables for starter/nonstarters and team (winner/loser). The dependent variables included the subscale scores for the  SMS: Internal Motivation-to experience stimulation, Internal Motivation- to accomplishment, Internal Motivation – to knowledge, External Motivation to Identification Regulation, External Motivation to Introjection Regulation, External Motivation to External Regulation, and Amotivation.  Also, one-way MANOVA was utilized to examine differences across year in school while a Kruskall-Wallis test was performed on the additional questions for year in school. Finally, Mann-Whitney U statistics were utilized to examine differences for team status and starter/nonstarter for the additional questions.  Significance level was set a priori at p ≤ 0.05.
RESULTS
The interaction between starter status and team was not significant (( = .966,   p > .40). Additionally, there were no significant differences in the mean vector of scores for starter/nonstarter (( = .965, p = .378). For team type, however, differences did exist across dependent variable scores (( = .898, p - .002). For all variables except Amotivation, championship teams had significantly higher scores than nonchampionship teams.  For Amotivation, no significant difference existed between team type. 

No significant differences were found for the dependent variables across year in school (( = .938, p > .886).  Also, no significant differences were found among year in school or for team status or starter/nonstarter.
PRACTICAL APPLICATIONS

The results of this study suggest that the reasons for participation in collegiate football vary depending on the quality of the team.  Further research should attempt to discern if there is a cause and effect.  For example, do championship level teams inherently recruit and utilize more motivated players, or does the player become motivated once they are exposed to a high level of success?  The practical application of the current study is that team coaches, as well as strength coaches, can utilize this information to aid in their individual coaching strategies, using programs of motivation that best impact their respective players.
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